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At Westbourne Primary we strive for all children to be confident and literate. English develops children’s 
ability to listen, speak, read and write for a range of purposes, including the communication of their 
ideas, views and feelings. At Westbourne we follow the aims of the English national Curriculum (2014) 
to ensure all children: 
 

- Read easily, fluently and with good understanding 
- Develop the habit of reading widely and often for both pleasure and information 
- Acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic 

conventions for reading, writing and spoken language.   
- Appreciate our rich and varied literary heritage 
- Write clearly, accurately and coherently, adapting their language and style in and for a range of 

contexts, purposes and audiences. 
- Use discussion in order to learn 

- Are competent in the arts of speaking and listening, making formal presentations, 
demonstrating to others and participating in debate. 
 

 

Teaching and Learning Style 
 
Our principle aim is to develop children’s knowledge skills and understanding in English. We do this 
through a daily lesson in which children experience from a range of a whole class reading or writing 
activity, a whole class focused word or sentence activity, a guided group or independent activity or a 
whole class session to review progress and learning. Whilst there is a high proportion of whole class 
and group teaching, the independent activity gives an opportunity to talk and collaborate, and so 
embed and enhance their learning. Children use ICT in Literacy lessons where it enhances their 
learning, as in drafting their work and using multimedia to study how words and images are used and 
sometimes combined to convey meaning. Wherever possible we encourage children to use and apply 
their learning in other areas of the curriculum.  
 
In all classes children have a wide range of abilities, and we seek to provide suitable learning 
opportunities for all children by matching the challenge of the task to the ability of the child. We 
achieve this through a range of strategies. In some lessons we achieve this through differentiated 
group work, while in others we ask children we ask for children to start form the same starting point 
before moving on to develop their own ideas. We use classroom assistants to support some children, 
and to enable work to be matched to the needs of the individuals.  

 
ENGLISH CURRICULUM PLANNING 
 
English is taught through Learning Journeys ,based around good quality rich texts, which incorporate 
reading, writing and spoken language. The teaching of relevant spelling and grammar skills are 
embedded within each journey. In addition, guided reading takes place daily to support the 
development of children reading through a combination of independent and teacher led tasks. Spelling 
and handwriting skills are also discreetly taught.  
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Early Years 
 
The early year’s literacy programme is based upon the Early Years Foundation Stage(EYFS) framework 
(2014) and builds on the language skills that children bring from home.   
 
Communication and Language  
Development involves giving children opportunities to experience a rich language environment; to 
develop their confidence and skills in expressing themselves; and to speak and listen in a range of 
situations.  At Westbourne Primary this includes activities such as such as listening to stories and 
poems, joining in with rhymes and songs, participating in drama and imaginative play, responding to 
simple instructions and talking to accompany play. 
 
Literacy 
Literacy development involves encouraging children to link sounds and letters and to begin to read and 
write. Children are given access to a wide range of reading materials (books, poems and other written 
materials) to ignite their interest.  
 
Reading 
Knowledge about books is developed through activities such as, retelling a story in their own words, 
reading a big book with the teacher, re-reading favourite stories as a group/class, listening to taped 
stories etc. Phonics are taught through a systematic synthetic phonics programme (Jolly Phonics). 
Children will start following the Oxford Reading Tree reading scheme when ready.  
 
Writing and Spelling 
Emergent writing is encouraged through role play e.g. in the shop, office, café etc. where children are 
provided with a range of writing materials.  Children are encouraged to write in role, such as lists, 
forms, menus, prices.  When children become more aware of phonics and letter formation, they are 
encouraged to attempt a more focused form of writing, using the initial, end and medial sounds in 
words. 
 
In the foundation stage children are given the opportunities to: 

 Speak and listen and represent ideas in their activities. 

 Use communication, language and literacy in every part of the curriculum. 

 Use knowledge of letters, sounds and words when reading and writing 
independently.  

 Become immersed in an environment rich in print and possibilities for 
communication. 

 
Phonics  
 
At Westbourne Primary School the teaching of phonics is primarily through the Jolly Phonics program. 
Throughout EYFS and key stage one phonics is delivered through daily 20 minute sessions. This is 
taught by the class teacher with appropriate differentiation in place. Additional phonics sessions are 
put in place to support those children not on track to meet age related expectations. The planning of 
phonics is supported by half termly assessment used to identify those children who require challenge 
or additional support and whole class next steps.  
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In line with statutory requirements all children in year one are required to undertake the Phonics 
Screening Assessment. If children do not meet the required threshold they will be closely monitored 
and supported throughout year two to ensure this threshold is met by the end of the key stage.  If a 
child does not have success with the synthetic phonics approach, then alternative strategies are 
applied as they progress into key stage two.   
 
Please refer to the  Phonics /Early reading progression document for more information. 

 
Reading  
 
In Key Stage one pupils’ interest and pleasure of reading is developed as they become more confident 
and independent. A greater focus is placed on words and sentences and how they fit into whole texts.  
 Pupils are taught to become more critical of the texts they read and are able to express likes and 

dislikes.  
 Pupils are taught a range of reading strategies through the use of a systematic synthetic phonics 

program (Jolly Phonics). 
 Pupils get the opportunity to explore different types of text including information texts, stories, 

poetry and websites and become more aware of the layout features and content of these texts.  
This reading knowledge will be developed through independent reading (following the Oxford Reading 
Tree scheme), story-telling, group and whole class guided reading, role play, retelling a story in their 
own words, accessing texts for cross curricular work (information books) and whole class story time. 
 
As children progress into Key Stage Two reading opportunities are broadened to engage children in the 
elation of reading. As well as accessing good quality rich texts through daily English lessons, Children 
start to read a range of materials and use their knowledge of words, sentences and texts to understand 
and respond to the meaning. Children are supported in increasing their ability to read challenging and 
lengthy text independently with fluency and understanding, develop understanding and appreciation 
of fiction, non-fiction and non-literary texts and are taught to read for information to support their 
learning across the curriculum.  
 
This reading knowledge will be developed through independent reading, whole class texts, guided 
groups and whole class reading, accessing text for cross curricular learning (information texts), and 
creating, sharing and responding to their own reading materials (e.g. stories, poems, reports, diaries, 
leaflets, articles, advertisements, brochures). 
 

Writing  
 
From the start of their time at Westbourne Primary School children are encourage to see themselves 
as writers. This is achieved through ensuring children learn to articulate their ideas and structure them 
for a defined purpose and audience. As part of the writing process children are taught how to plan, 
revise and evaluate their writing. This is supported through the use of good quality rich texts. In 
addition to their learning journeys, we ensure children have opportunities to apply their writing skills 
through cross curricular application and independent writing activities. These are used to ascertain 
individual progress and next steps. We also understand the significance of developing skills in 
transcription and have additional policies for these areas (see Handwriting and Spelling Appendices). 
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Spoken Language  
 
Children learn to speak clearly, thinking about the needs of the listener, use language in imaginative 
ways to express their ideas and feelings and also learn how to listen carefully to what other people are 
saying so they can remember the main points.  
This is facilitated through a range of activities including paired, group and whole class discussion, role 
play, assemblies, sharing, clubs and festivals, plays and other performances offering rich opportunities 
to perform in front of an audience.   
 
Throughout years 1 – 6 children will be taught to: 

 Listen and respond appropriately to adults and their peers 

 Ask relevant questions to extend their understanding and knowledge 

 Use relevant strategies to build their vocabulary – vocabulary range should increase from 

describing their immediate world and feelings to a broader, deeper and richer vocabulary  to 

discuss abstract concepts and a wider range of topics 

 Articulate and justify answers, arguments and opinions 

 Give well-structured descriptions, explanations and narratives for different purposes, including 

for expressing feelings 

 Maintain attention and participate actively in collaborative conversations, staying on topic and 

initiating and responding to comments 

 Use spoken language to develop understanding through speculating, hypothesising, imagining 

and exploring ideas 

 Speak audibly and fluently with an increasing command of Standard English 

 Participate in discussions, presentations, performances, role play, improvisations and debates 

 Gain, maintain and monitor the interest of listener(s) 

 Consider and evaluate different viewpoints, attending to and building on the contributions of 

others 

 Select and use appropriate registers for effective communication 

Monitoring and Assessment 
 
Literacy will be marked and assessed in accordance with the school academic guidance and marking 
policy (See marking policy). Teachers and children work together to create and review next steps 
towards reading and writing goals.  
 
Independent writing and reading is assessed termly against the interim framework supported by the 
exemplification materials. External moderation for reading and writing takes place every term in all 
years. These are used to identify next steps in learning and identify where additional support may be 
required.  
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The Role of the Subject Leader 
 
The subject leader is responsible for improving standards of teaching and learning in English through: 
 
Monitoring and Evaluating English:- 

 pupil progress across key stage one and two. 

 moderation for reading and writing across key stage one and two. 

 The provision of English including intervention and support programmes. 

 The quality of the learning environment including resources. 

 Oversee and support library staff in ensuring resources are relevant and up to date. 
 
Development and support:- 

 Supporting Teachers and Support staff in the provision of English through training and insets. 

 Sharing recent Literacy Developments with Teachers, Support staff and Governors where 
necessary. 

 Organise whole school English events and after school clubs. 

 Working alongside other teachers or visiting other classrooms as an observer. (Sharing good 
practice.  Supporting NQTs). 

 
Parental Involvement 
 
Throughout the school we aim to involve parents in supporting their children by encouraging them to 
share books and offer opportunities to write with their children at home. Parents are also encouraged 
to help throughout the school in hearing children read within the classrooms.  

 
We fully encourage parental involvement with reading and aim to provide regular events such as 
reading workshops and storytelling evenings to support this.  

 
Resources 
 
There is a range of resources available to support the teaching of English across the school. All 
classrooms have age appropriate dictionaries, a selection of fiction and non-fiction texts and access to 
the internet through class computers. There is also assistive technology available to support children 
who may require it.  
 
The Library contains a range of non-fiction texts to support children’s individual or topic lead research 
and also a large selection of fictional texts relating to a wide area of interest. Group Read books are 
also available across the genres to support learning. 
 
The Oxford Reading Tree scheme is available, containing a variety of fiction and non-fiction books that 
reinforce the synthetic phonics (Jolly Phonics) program and are appropriate for Key Stage 1.  
For children within Key Stage 2 who still require the support of a structured scheme, ‘Rapid Readers’ is 
available both in the library and online.  
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Appendix I – Spelling Policy 
 

Spelling 
 
In key stage one children learn the foundations of spelling strategies through a systematic synthetic 
phonics program (Jolly Phonics). This incorporates the use of phonemes/graphemes to build words 
through segmenting spoken words into sounds and through additional learning of common exception 
words. As soon as children become writers they are encouraged to use resources (classroom displays, 
word mats, sound boards) and learning to identify spelling errors. These are class specific but are 
based on common exception words and particular spell patterns that they are currently learning. Each 
class displays the same resources to support phonics and spelling throughout the key stage providing 
continuity for all children. The introduction of differentiated spelling lists are introduced towards the 
end of year 2. These are based on identified sounds that the class are finding challenging and also 
common exception words.  
 
As children progress into key stage 2 the learning of spelling is based on spelling rules and patterns 
outlined in the National Curriculum (2014). In each class spelling is taught individually as well as 
application through the writing learning journey. The Spelling and Grammar scheme for learning (see 
attached outline) has been developed to support this area of teaching and outlines frequency, 
duration and areas to focus learning. This incorporates opportunities to learn the key stage two 
specific word lists and also opportunities for revisiting previous learning.  
 
Where difficulties in spelling are identified children are supported through a number of different ways: 

- Targeted intervention 

- Group/class focus (Read Attack Spell) this is implemented when a group or cohort are identified 

in having significant difficulties with common errors.  

- -We also liase with parents to encourage support at home. 

- Provision of individual resources (word mats, sound boards, topic word mats) to support 

learning 

- Opportunities to explore spelling through a range of learning styles (VAK). 

Marking for spelling is sympathetic to the individual child. For those who are showing difficulties with 
spelling, expectations are that taught and learned high frequency words are spelt correctly and this is 
reflected in the marking. Children are expected to identify their own errors through editing but are 
encouraged to develop their vocabulary by attempting words that they may not know how to spell yet. 
Teachers are mindful of the impact corrections can have on a child and therefore spelling corrections 
are limited to around three per piece. These corrections will reflect the expectations of the children’s 
spelling. If children are consistently making spelling errors they are considered for the interventions 
detailed above. When children make the first attempt at writing within their learning journey common 
spelling errors for individuals, groups and whole class are identified and the learning journey planning 
adapted accordingly.  
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Appendix ii Handwriting Policy 
 

1.1  Importance and nature of handwriting  
Handwriting is a means of recording language on paper, using a generally understood system of 
symbols. It is an important life skill as a functional tool for expressing language and as part of self-
image and expression of personality. Our school aims to develop ‘hybrid writers’ who can produce 
legible functional handwriting in addition to using a variety of computer tools for literacy purposes.  
We recognise that children’s ability to write well for the rest of their lives depends on firm foundations 
of taught skills in their primary years. 

 

1.2  The place of Handwriting in the Writing Process 

The National Curriculum for English (2014) defines the two dimensions of the writing process as: 

 transcription (spelling and handwriting) 

 composition (articulating ideas and structuring them in speech and writing) 

It requires that teaching develops pupils’ competence in both dimensions. 

 ‘Writing also depends on fluent, legible and, eventually, speedy handwriting.’ 

 

 
 
This model reflects the implications of current research that: 

- both dimensions of writing  draw upon limited resources of working memory and attention  

- any increase in the amount demanded by one component, such as handwriting, will mean 

fewer cognitive resources are available for the others, so children need to develop 

‘automaticity’ in handwriting 

- there is a strong link between developing fluency in handwriting and the ability to produce high 

quality written texts. 
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1.3  Aims  

Our aims in teaching handwriting are: 

 

1. For all children to learn and practise appropriate and effective handwriting skills at each stage 

of development, continually working towards mature handwriting which is: 

 

• Legible 

• Presentable 

• Comfortable 

• Fluent 

• Flexible 

• Fast  

• Automatic 

• Sustainable 

 
2. To raise attainment by all by involving children in the development of their own 

handwriting and to understand the factors which help this process. 
3. For children to have opportunities to write in different styles and for different purposes 

across the curriculum. 
4. For all staff to use and model the agreed handwriting conventions outlined in this 

document, thus providing consistency and continuity throughout the school community. 
5. To make provision for left handed children and for children who experience difficulties  
6. To encourage personal satisfaction and pride in well- presented writing. 

 
1.4  Development of Handwriting skills:  Rationale 
Handwriting is complex perceptual-motor skill that is dependent upon the maturation and integration 
of a number of cognitive, perceptual, and motor skills including: 

• Gross motor skills  

• Fine motor skills  

• Visual-motor control  

• Eye hand co-ordination  

• Cognitive and perceptual skills 

• Tactile and kinaesthetic sensitivities 

• Behaviour, concentration and motivation 

Awareness of this complexity informs the curriculum and teaching progression across the school. 

It also underpins any intervention programme when children experience difficulties. 

From Early Years onwards, staff and children understand that handwriting is a ‘whole body’ activity. 

 
2.1  Curriculum 
We understand that handwriting is a taught developmental process with its own distinctive stages of 
progression. 

The school handwriting curriculum is guided by the requirements of the  

1. Early Years Foundation Stage Statutory Framework (2012) and the 

2. National Curriculum for English KS1 & KS2 (2014).  

  



10 

 

 
2.2  Early Years Foundation Stage (0 -5 years) 
All areas of learning in the EYFS are integrated , but specific references  to handwriting skills are found 
in 

• Physical Development (movement and growing) 
• Literacy (writing) 

 
Other areas which support handwriting development include  

• Communication and language  development 
• Personal, social and emotional development 
• Expressive arts and design 

 
Secure learning in this early stage lays the crucial groundwork for effective, lifelong handwriting habits. 
This begins with informed practice whereby: 

• From the very beginning (home visit), staff support parents and carers as partners in their children’s 
learning by sharing and explaining the handwriting curriculum 

• We acknowledge the fundamental importance of developing the ‘big muscles of the body’ (gross 
motor) as these support the ‘little muscles of the hand’ (fine motor) 

•  Baseline assessment is used to establish a clear starting point and identification of the  next steps in 
developing the subskills of handwriting 

• Progress in all areas of development is monitored to ensure that extra support is given where needed.  
Where there are wider concerns, specialist support services are consulted to provide early intervention 
programmes  

• The curriculum takes into account the different ways children learn and provides for this. 
• Activities to develop handwriting skills are implemented through planned, purposeful play and through 

a balance of adult-led and child-initiated activity 
• Children are not expected to undertake formal handwriting instruction (ie sitting writing at a table) 

until they are developmentally ready.   
• The movement patterns needed for letter formation are modelled and practised using a wide variety 

of playful activities, tools, media and positions 
• Warm-up activities are used before any writing activity begins 
• Teaching correct letter formation in letter families is given high priority, especially the letters in the 

child’s own name.  This is explicitly taught and practised in developmentally appropriately ways from 
the beginning of the EYFS. 

• The use of capital letters at the beginning of names is modelled and used at all times  
• Staff and children both use spoken language as they form letter shapes and patterns to reinforce  

cognitive learning. The ‘patters’ used when learning letters are agreed and consistent 
• All staff understand how to intervene sensitively and at an appropriate time, when children are 

forming letters ‘differently’ to the school model. Parents are involved to ‘get it right from the 
beginning’ and avoid children having to relearn movements at a later stage. 

 
2.3  Progression and Assessment in EYFS 
Each child’s continuing progress is observed using ‘Early Outcomes’ and recorded in their Learning 
Journals. 
 
End of EYFS Assessment 
The EYFS profile summarises and describes pupils’ attainment at the end of the EYFS.  
Handwriting development forms part of Early Learning Goals 4 and 10. 
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2.4  National Curriculum for English KS1 & KS2 (2014) 
 

The National Curriculum sets out statutory and non-
statutory requirements for each year group.  
The requirements for handwriting reflect the ‘P 
Checks and S Factors’ (below) 
 
 
 

 
2.5  P Checks and S factors 
 

 
 
Posture 
Children require a stable and comfortable posture in order to have effective control of their hands for 
handwriting.  To support this, all staff ensure that   
• Chairs and tables are sized correctly for each age group and adapted where these do not match 

individual children’s needs. 
• Every child’s feet can rest on the floor.  Foot rests are provided where necessary 
 
 
 
 
 
 
 
 
 
 
 
 

The P Checks  
These are a visual reminder of how to prepare for the 
‘process’ of handwriting: They are taught to all children as 
soon as they are ready to begin sitting to write (usually in 
Reception) This ensures that good handwriting habits are 
established early and practised constantly.    
 
Posture   Pencil  Paper  Pressure 

 The S Factors,  
These are the elements of the ‘product’ - successful 
handwriting and provide the sequence of teaching steps: 
Shape, Space, Size, Sitting on the line, Stringing (joining), 
Slant, Speed, Style.  Children working at greater depth in Y6 
could add Stamina. 

Children are taught how to sit well: 
• Back is supported by the chair,  

• Body leaning slightly forward 

• Hips, knees and ankles at 90°, feet flat on the floor. 

• Arms resting comfortably on the table 

• Sitting a ‘fist distance’ from the table. 

• Non dominant hand used to stabilise paper 
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Pencil 
A dynamic tripod grasp, with the pencil held between thumb, index and middle finger is modelled and 
encouraged as soon as children are developmentally ready to begin writing. This grip must be 
supported by a stable wrist resting on the writing surface and positioned below the writing line.   
Poor or inefficient grips are often compensation for postural instability elsewhere. 
Where a child’s grip is causing pain, fatigue or affecting fluency, staff will seek advice from the SENCo.  
Staff are aware of possible handwriting difficulties when children have hypermobile joints.  
 
 

                                    
Dynamic tripod grip             
  

 
Alternative tripod grip:   An alternative dynamic grip 
 
Paper  
Children are taught how to position their writing paper correctly and to stabilise it with the non-writing 
hand.  
The paper should be positioned at the child’s midline (or just beyond) with the bottom angle placed 
about 2-3cm from the lower edge of the desk.  
Left-handed writers: the paper should be slanted to the right at about a 30-45-degree angle.  
Right handed writers: the paper should be slanted at about a 20-35-degree angle to the left. 
 

  
 
Pressure 
Children are helped to become aware of how much pressure to exert on their pencils, especially when 
this is excessive.   
 

• Ergonomic pencils and those with triangular shaped barrels 
are used  to support an effective grip in the beginning 
stages and later if needed.   

• Pencils should be held about 2cm from the tip or slightly 
higher for left handed writers. 

• Pencils are kept sharpened and well  maintained at all 
times 

• A variety  of pens are introduced and used flexibly in KS2 

• This school does not support the use of a Pen Licence 

  

 
NB ‘ Pen Licences ‘are not regarded as supporting inclusion 

 

 

When children are writing on a loose sheet 

of paper, this should be clipped to card or a 

clipboard to provide stability.  
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2.6  National Curriculum and S factors 
 

  
 

Notes on the S Factors  

Shape 
• Letters are taught in stroke related families  
• All letters (except e and d) begin at the top.  
• Letters that end on the base line have a rounded exit stroke 
• Capital letters sit on the baseline 

Space 
• There should be an even space between words (about the size of one or two letter ‘o’s),  
• There should be an even space between letters 

Size 
• The relative height of letters should be consistent: (ascenders, x height letters and descenders) 
• Capital Letters are all the same height, sit on the baseline and do not join to the small letters 
• The overall size of writing should be appropriate for age and stage. Line spacing matches this. 

Sitting on the line 

• All letters relate to the base line 

Stringing (joining) 
• Letters joins are Diagonal (up the slope) or horizontal (washing line)  
• some letters are better left unjoined 

Slant 

• All ‘down lines’ should be uniformly parallel and not ‘a mix of slants.’ 

Speed 

• Speed is developed in KS2 and reflects the level of automation 
Style  

• As handwriting develops legibly, fluently, with increasing speed , Year 5&6 children will create 
their own  personal style.  They are taught that this must be easily read by others and that they 
should keep it comfortable, quick , fluent and most importantly, automatic. Children are taught 
to adapt their writing according to its purpose, eg, unjoined style for labelling a diagram or 
data, writing an email address, or for algebra and ‘block’ capital letters (e.g. for filling in a 
form). 

 

 

 

 

 

 Year 1 :  Consolidating Shape  
 Year 2:  Space, Size, Sitting, Begin to join  
Year 3:  Consolidate joining  
Years 3&4:  Slant,  
Years 5&6:  Speed, style 
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2.7 National Curriculum for English -  Handwriting 
 
Year 1 Statutory Requirements  
Pupils should be taught to: 

• sit correctly at a table, holding a pencil comfortably and correctly 
• begin to form lower-case letters in the correct direction, starting and finishing in the right place 
• form capital letters 
• form digits 0-9 
• understand which letters belong to which handwriting ‘families’ (i.e. letters that are formed in 

similar ways) and to practise these.  
 
Notes and guidance (non-statutory) 

Handwriting requires frequent and discrete, direct teaching. Pupils should be able to form letters 

correctly and confidently. The size of the writing implement (pencil, pen) should not be too large for a 

young pupil’s hand. Whatever is being used should allow the pupil to hold it easily and correctly so that 

bad habits are avoided.  Left-handed pupils should receive specific teaching to meet their needs. 

NB The Year 1 curriculum focuses on teaching letter formation. As we teach this earlier in EYFS,  by Y1, 

correct formation should be an automatic habit.  Shape, Space, Size, Sitting on the line are also taught 

in Y1, so that good habits are established.   Stringing (joining) is not taught until all the previous S 

Factors are secure, but may be introduced in the last term if children are ready. 

 
Year 2  Programme of Study : Statutory Requirements  
Pupils should be taught to: 
 form lower-case letters of the correct size relative to one another 
 start using some of the diagonal and horizontal strokes needed to join letters and understand 

which letters, when adjacent to one another, are best left unjoined 
 write capital letters and digits of the correct size, orientation and relationship to one another and 

to lower case letters 
 use spacing between words that reflects the size of the letters. 
 
Notes and guidance (non-statutory) 

Pupils should revise and practise correct letter formation frequently. They should be taught to write 

with a joined style as soon as they can form letters securely with the correct orientation. 

 

Years 3 & 4 Programme of Study : Statutory Requirements 

Joined handwriting should be the norm; pupils should be able to use it fast enough to keep pace with 

what they want to say. 

Pupils should be taught to: 
• use the diagonal and horizontal strokes that are needed to join letters and understand which 

letters, when adjacent to one another, are best left unjoined.  
• increase the legibility and quality of their handwriting, e.g. by ensuring that the downstrokes of 

letters are parallel and equidistant; that lines of writing are spaced sufficiently so that the 
ascenders and descenders  of letters do not touch.  

 

Notes and guidance (non-statutory)  
Pupils should be using joined handwriting throughout their independent writing. Handwriting should 
continue to be taught, with the aim of increasing the fluency with which pupils are able to write down 
what they want to say. This, in turn, will support their composition and spelling. 
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Years 5 & 6 Programme of Study 

Statutory requirements: Handwriting and presentation 
Pupils should be taught to: 

• write legibly, fluently and with increasing speed by: 
• choosing which shape of a letter to use when given choices and deciding 
• whether or not to join specific letters 
•  choosing the writing implement that is best suited for a task. 

 

Notes and guidance (non-statutory) 
Pupils should continue to practise handwriting and be encouraged to increase the speed of it, so that 
problems with forming letters do not get in the way of their writing down what they want to say. They 
should be clear about what standard of handwriting is appropriate for a particular task, for example, 
quick notes or a final handwritten version. They should also be taught to use an unjoined style, for 
example, for labelling a diagram or data, writing an email address, or for algebra and capital letters, for 
example, for filling in a form. 

 

3.1 Teaching Resources 

Scheme: We do not use a specific handwriting scheme, but use a range of resources including ones 

taken from the Speed Up! and Write From the Start handwriting programmes. 

Handwriting Tools: 
Throughout their time in school, children use a range of tools for different purposes and styles of 
handwriting including: 

• A wide range of tools and media for mark-making in the EYFS. 
• A selection of pencils which support effective grip throughout the school 
• Whiteboard pens  
• Art supplies including coloured pens and pencils for posters, displays and artwork. 
• A selection of pens in KS2 

 

3.2 Books and Paper 

We acknowledge that children need appropriate line spacing in books and on paper to match their 

developmental needs, to ensure that their letters are not cramped and to allow sufficient space for 

letter alignment.  Plain paper with line guides is also used. 
As most children’s fine motor skills improve and their letter formation or joining becomes increasingly 
accurate, the width between the lines they write on gradually decreases. There can be flexibility at all 
stages.  

 

3.3 Other resources 

Writing slopes and cushions are available for any children who need these. 

Additional resources may be provided where a child has handwriting difficulties. 

 

4.1 Agreed language 

Staff use agreed consistent language to describe handwriting, including: 

Letter families, lower case, upper case, capital letters, ascenders, descenders, x-height letters, exit 

flicks, joining stroke 

We use technical language (S Factors  and P checks)  to support children with difficulties. 
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4.2 Provision for left-handed children 

All staff are aware of the specific needs of left-handed pupils and make appropriate provision 

• Left handed scissors are provided if needed 

• Where pens are used, left handers need one which is smooth and non-smudging  

• Children are shown how to position paper (See P Checks) 

• Pencils should not be held too close to the point as this can interrupt pupils’ line of vision 

• Left-handed pupils should sit to the left of a right-handed child so that elbows do not bump 

• Children should be encouraged to have the correct sitting posture for good handwriting   

 

4.3 Equality of opportunity 

All of our children have equal access to handwriting lessons and to the resources available.  

We recognise that some children take longer to develop the necessary skills and we cater for those 

children by providing additional opportunities for skills development. 

We aim to identify any handwriting problems as early as possible and seek additional support and 

advice where appropriate. 

Children who join the school later may have an effective joined handwriting style that differs from the 

school model. They may continue to use it and will follow the same curriculum steps to ensure 

progression in handwriting skills.  

 

4.4 Progression, Assessment and Monitoring 

Progress in handwriting development is monitored, assessed and shared throughout the school 

EYFS:  Records from previous placements are welcomed and discussed with parents. Baseline 

assessment establishes a clear starting point and identifies next steps. Progress is then recorded in 

each child’s journal.  Intervention advice is sought where there are difficulties. 

End of Reception: Early Learning Goals.   

KS1 & 2 

Handwriting development is continually reviewed.  

At all stages, children learn the skills to assess their own handwriting and develop understanding and 

responsibility for improving it. In KS2, children can use a modified S Factors check. (Appendix5) 

End of Key Stage SATs 

At all stages, children learn to self-assess their own writing and develop understanding and 

responsibility for improving it. 

Upper KS2: DASH test for speed may be administered during Y5 for any children who appear to have 

difficulty with handwriting, including speed. 

 

4.5 Timetabling of Handwriting 

Handwriting skills are taught both as a discrete subject and as part of everyday written language 

activities.  As a guideline, children in KS1 should have daily handwriting practice, moving to three times 

a week in lower KS2 until handwriting has reached a mature standard.  

 Skills can be reinforced in many ways including ‘skywriting’ and patterning.  
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4.6 Parental Involvement 
The EYFS handwriting curriculum is explained to parents and carers when children begin Reception.  
They are shown how to write the letter formation families and especially their child’s name.  Where 
children are experiencing difficulties, parents will be guided towards appropriate intervention 
strategies.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 
 
 


